Introduction
Learning a foreign language, especially English, is demanding nowadays. Besides the importance of being prepared for job opportunities, it is crucial to be able to communicate globally. That is no news, though. People have discussed this matter a lot and everybody agrees on this need. What some researchers in the "foreign language teaching" field might have missed is the growing trend of learning through a foreign language.
It is very difficult to think of a "Learning Through a Foreign Language Approach" in the reality of Brazil. Most of our schools are not effective when it comes to teaching English. This responsibility seems to have been transferred to language courses in private Language Institutes, being only available for the ones who can afford them. Unfortunately, that is not possible for many people, who are left with a grammar-based instruction at regular schools.
At the Federal Institute of Education, Science and Technology of Bahia (IFBA), the students are prepared both with regular high school contents and technical knowledge on several areas. Many of them leave IFBA and go straight to work in companies that need technicians in Chemistry, Mechanics, Automation, Edifications, Electronics, Refrigeration, Geology, among others. Communicating in English is desired, and the students who can do it tend to be more successful when applying for a job.
IFBA has started a program, through its International Affairs Office, that takes students on an international field trip in order to gain technical knowledge in action. They are selected according to their academic reports, as well as to their social conditions. On the first trip, nine students went to Germany in order to visit Volkswagen, BMW, Porsche and Mercedes-Benz factories and museums, aiming at developing their knowledge by observing pragmatically the theory they are exposed to in the classroom.
These students have a good knowledge of English, but they are not all in the same level. Some are more fluent, and others show a little difficulty understanding and producing discourse. Their learning of the English language happened in different contexts: studying at English courses, at school and/or self-studying. However, accuracy and native fluency are not expected; fluency within each student's capacity is. Effectiveness is the expectation. The students should be communicatively effective in order to make the most of such a rewarding international experience.
From the nine students awarded with the participation in the field trip, two were students of Chemistry, three of Automation and four of Mechanics. They were supposed to understand the factory and museum tour guides' explanations (content) in English (language), ask questions and interact in general, aiming at gathering information about the aspects concerning each area. They did succeed.
Content Language Integrated Learning (CLIL)
"CLIL is a dual-focused educational approach in which an additional language is used for the learning and teaching of content and language with the objective of promoting both content and language mastery to predefined levels" (MARSH et al., 2010, p.11) . It is based on the fact that English -in this situation -is not only the vehicular language to learn content, but also an aim to achieve.
Divljan observes that Things have now changed and the previous 'why' generations are being replaced by the 'how' generations. These are young people who need to feel an immediacy of purpose when they learn; young people who resist learning now for use later. 'Learn as you use and use as you learn', is very much a mantra of the new generations, and CLIL is particularly suitable for tapping into this modern learning mindset. (DIVLJAN, 2012, p.7) There are many models of CLIL, which depend on contextual variables. The approach is wide spread in Europe, but very far from Brazil, except for some bilingual schools. It can be used to teach at any educational level to any kind of student, in the full course/subject or part of it. In other words, CLIL is a big umbrella, and any teacher who is willing to teach the foreign language purposefully fits under it.
Redefining curriculum or breaking its boundaries would be huge and a real challenge for teachers at IFBA. Most of our content teachers are not able to give a class in English; our language teachers, on the other hand, are not prepared to teach technical subjects. It will take a while for this to happen there -I really hope it does in a near future. However, we are able to expose our students to a CLIL context by taking them on international field trips accompanied by an English teacher, which is a profitable partial immersion. Marsh (1994) explains why to adopt CLIL: Teaching in a foreign language may be introduced, for instance, (i) to improve foreign language proficiency by increasing the pupils' and students' exposure to the foreign language, ie. increasing their opportunities to obtain a better knowledge of foreign languages in formal schooling than can normally be obtained, (ii) to give a boost to the pupils' and students' confidence by letting them experience that they can understand and use the language "for real" and, through this, bring about a greater interest in using the language and thus also learn more, (iii) to offer a new challenge for teachers who feel that they would like to teach in a foreign language for respective reasons, (iv) to make it easier for educational institutions to receive foreign students, to promote teacher and student exchange and to respond to the challenge of growing internalisation even in education. (Marsh et al., 1994, p. 3) Exposure, confidence, experience and pragmatic language use are great achievements for the students through the adoption of CLIL. Challenge, change and internationalization are the words that describe some consequences CLIL can bring. Involvement summarizes it all: once students, teachers and institution are involved, preparing communicatively effective professionals is no longer a challenge, but an accomplishment.
In order to make CLIL take place, teachers have to keep in mind the need to use Coyle's 4Cs Framework: Figure 1 The 4 Cs Framework for CLIL (Coyle, 1999) Culture works as a background for learning to take place. Effective CLIL involves the integration of content and cognition, as well as communication and culture. In other words, besides using language appropriately, the student has to be able to learn content through that language effectively.
It is clear to see that CLIL aims at having the students as the center for everything. The teaching act is supposed to focus on the learners' needs. Both content and language have to be understood and acquired by them. If the students are not able to comprehend content through language, discuss and write about it, there must be a change in input. Everything has to be done in order to have content-literate and language-effective students, as Ting (2013) portrays on Appendix A.
In this article, English is the additional language for Brazilians, native speakers of Portuguese; the content refers to Automation, Mechanics and Chemistry subjects; and the real-life situation is held at car assemblers in Germany, through guided tours with specialists. That is a perfect background for learning (through) English.
CLIL in field trips
The students mentioned here were exposed to an environment where English was spoken and they had to understand it in order to acquire content knowledge. It was an out-of-classroom situation in which the factory and museum tour guides worked as the content holders, while the English teacher accompanying the students would help with any difficulties and questions concerning understanding of language and questionformation ability.
It was the perfect environment to learn about Mechanics, Automation and Chemistry through the English language, situation never met by those students before. The field trip that aimed, at first, at learning technical content only, ended up becoming an excellent opportunity to develop language fluency, especially concerning listening and speaking skills.
Content and language integrated learning (CLIL) "refers to any educational situation in which an additional language (…) is used for teaching and learning of subjects other than the language itself" (WOLFF and LANGÉ, 2000, iii) . That is exactly what happened in this field trip. The students were forced to apply their foreign language skills in order to absorb all the information concerning the goal: experience real-life at factories, which can be similar to their future working conditions and environment.
Since they are not fully proficient, some of them missed some information, but the others could help and they could make the most of the opportunity. When asked about the difficulties faced, the opinions were similar: understanding language was more complicated than comprehending content. The first question they answered was "Which was more difficult to understand in the museum and factory tours, language or content?" Some answers As they say, language was more challenging to understand than content. One thing that is similar on their texts is the need to study specific vocabulary before visiting the factories. Cláudio suggested "sessions of conversation with the (students) selected, to improve communication skills". Nícolas agrees and adds: "the easy way to solve this problem is to provide some English classes before the trip with the purpose of teach technical words to the students who are going to the visits".
Field Trip Plan based on CLIL
In order to facilitate learning through English in Germany, keeping in mind the students' suggestions, here is a macro plan to maximize understanding of the factory and museum tours at the car assemblers. It is based on the 4Cs framework for CLIL.  Raise awareness about cultural attitudes in Germany and contrast them to your own;  Establish differences among car assemblers in Germany and Brazil.
Car assemblers in Germany

Conclusion
Adopting CLIL is definitely a challenge. However, if one is willing to innovate and explore authentic subject contexts through the English language acquisition, field trips are a great option to make the most of such an effective approach. The distances have been shortened a lot by internet access, which can help prepare students for different cultural backgrounds where learning can take place. Vocabulary and language structure acquisition through content exposure is not only a trend, but an advance in education.
Some may question the need to start using CLIL when the learning of a subject without linking it to language has always been fulfilled. Others may find it difficult to adopt this approach and end up giving up -or not even considering it. However, it is known that students who are exposed to CLIL contexts show better results when it comes to applying for jobs or seeking personal improvement. Since successful results are the aim of any educator, the question remains: why not?
